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VIRGINIA ASSOCIATION OF SCHOLARS

PRESIDENT’S MESSAGE
reetings and Happy New Year! May all VAS
G members be blessed in 1997 with happiness
and good health.

The State of the Union Address was remark-
able this year. President Clinton focused principally
on education, though yours truly just can’'t find Edu-
cation among the enumerated Federal powers listed
in the U.S. Constitution. (By the way: how many Re-
publicans have pointed that out?) Constitution aside,
for a moment, it's worthwhile to reflect on the state,
in 1996, of the search for the Truth — certainly one
rough-and-ready function of the education VAS
members promote every day.

At schools across the country, youngsters are
taught that Ancient Greece robbed Africa of its heri-
tage in order to bolster its civilization. Mr. Ron
Karenga, author of a course syllabus for one such
school in Chicago, contends that black children’s self-
esteem requires this “history”. The fact that it is fake
seems of little concern to school officials. As Mary
Lefkowitz points out in her superb Not Out of Africa,
“Afrocentric” education is replete with such errors,
misjudgment and downright lies.

The new version (circa 1996) National Stan-
dards for History in the Schools, published by the
Council for Basic Education, reads in many places
like an “lI hate America” brochure. In its section on
modern America, the Council highlights the
“continuing tension among Protestants, Catholics
and Jews, most dramatically exemplified in the re-
surgence of Protestant fundamentalism”. In a section
on the Great Depression and World War 11, it con-
tends that students should learn about “the irony of
racial minorities fighting for democratic principles
overseas that they were still denied at home”. In the
section on postwar America, it argues that students
should be able to “analyze the continued gap be-
tween poverty and the rising influence of the middle
class”. In a section devoted to the Vietnam war, it
insists that students should be able to “explain the
composition of the American forces recruited to fight
the war.” In a section on the American Labor Move-
ment, it advocates that students be able to “explain
the response of management and government at dif

Editorial

ferent levels to labor strife in different regions of the
country”. The constant insinuation, throughout this
book of “Standards”, is that the United States is a
country where the moral gloom of oppression and
protest virtually never gives way to sunshine.

Also in 1996, President Clinton attempted
(with elections nearing) to educate all Americans to
the plight of burning black churches, recalling one
particularly poignant episode while he was growing
up in Hope, Arkansas. The only things wrong with
that picture are: 1) that black churches are not being
targeted by arsonists today; and 2) that no black
church at all burned down during Bill Clinton’s
youth. Another “new truth” from our Education
President?

These “experiments” with the truth need un-
remitting criticism, else they take hold. I am re-
minded of a television debate some years back. In it,
Professor Stanley Fish of Duke University (a post-
modern English professor who dabbles in Legal In-
terpretation, and whom | have had the occasion to
debate myself) self-righteously termed the National
Association of Scholars (our umbrella organization) a
“gquasi-fascist organization”. He was immediately
challenged by his opponent, Dinesh D’Souza of the
American Enterprise Institute, to substantiate his
outrageous claim. In reply, Fish meekly announced,
“l was merely speaking metaphorically.”

As Herbert London (of NYU and the New York
Association of Scholars) has noted, Socrates’ enemies
now appear to rule the Republic. Words are what-
ever you want them to mean. Post-modernists liber-
ated from the shackles of rational thought by the
“politics of meaning” may have discovered new free-
dom, but in the process they have undermined the
disciplines on which rational discourse depends.
Core curricula are jettisoned (see the soon-to-be pub-
lished VAS study on this subject) and standards
dumbed down (stay tuned for a VAS colloquium on
this point), all in the name of another new truth:
“equal access” to diplomas, jobs and fortune for all.

May VAS resist these new truths with vigi-
lance and courage.

Michael 1. Krauss

ExperTs, ScieEnceE, & CoMMON SENSE
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We hold science in awe. We defer to its expertise, even to scientific theories that contravene
common sense (as in quantum mechanics or relativity). Because science has become the role
model for all authoritative knowledge, we have extended that courtesy to other fields of
knowledge. Plain damage has resulted therefrom, for example through permitting “experts” in
“education” to institute one “reform” after another, all based on theories that clearly con-

travene common sense and everyday experience.

Sciencel acts upon us in countless ways:
Science has transformed our way of life, by im-
measurably raising our standard of living via
technology; that's a platitude of the conventional
wisdom.
Our philosophies of life have been largely fash-
ioned in response to modern science. That's less
widely but still generally recognized.
“Science” has become an omnipresent, universally
imitated role-model. That's just as consequential
for everyday affairs, but rarely noted.

he interplay of science and technology is com-
plex and will not concern us further here2.
What modern science did to humankind's view of the
world is encapsulated in Johannes Kepler's conclu-
sion, in the early 17th century, that “the universe is
not similar to a divine organism, but rather is simi-
lar to a clock'.... But clocks are things you can tinker
with. You buy and sell clocks; wind and adjust them;
redesign them; replace them, even, without too great
a pang of guilt, smash them. If the world comes to be
perceived as genuinely ‘clocklike’, with man in the
external role of ‘clockminder’,... other attitudinal
changes are likely to follow... [that] amplify those
aspects within our cultural tradition that speak of
‘man’s dominion over nature’... [and] diminish...
[and make] more tentative,... reverential attitudes
towards nature now commonly classified as
‘religious’, and which stress man’s ‘unity with na-
ture’. The world is no longer ‘divine’. Our ‘common-
sense’ attitudes, and our whole pattern of behaviour,
have changed” 3.

Darwinian natural selection completed the proc-
ess: not only the inanimate world but living things
too came to be seen as machinery. Thus the modern
“scientific” world-view: all can be explained by natu-

ral laws and material mechanisms; religion is scien-
tifically a superstition and socially an opiate for the
masses. Though many intellects manage to combine
scientific expertise and religious belief4, popular in-
terpretations of science tend to promulgate the sim-
plistic view that science has (rightly) displaced relig-
ion. A fine recent discussion of this theme is in
Bryan Appleyard’s Understanding the Presents,
which stirred up appropriate controversy (scan some
of the reviews the book receiveds).

Science’s overthrow of religion was owing to sci-
ence’s unquestionable success at providing a
convincingly coherent description of how the natural
world works. By the late 19th century this was so
impressive that science’s method came to be re-
garded as a universal road to reliable knowledge.
That view persists: nowadays everything wants to be
“scientific” and everyone wants to practice a “sci-
ence” (see The Cutting Edge, p.19).

Until early in the 20th century, science was a
commonly shared part of public intellectual dis-
course. The “Two Cultures” of C. P. Snow’ — mutu-
ally uncomprehending literary and scientific cul-
tures — did not exist before the 1900s. Scientific mat-
ters were of salient interest to writers, theologians,
and other members of the intelligentsia. Practicing
scientists were also popularizers of science, in public
lectures as well as in writing.

As the 20th century advanced, so did intellectual
specialization. Philosophy of science separated from
the practice of science. Popularization of science be-
came a task of science writers and journalists rather
than of scientists8. Within science, specialties and
sub-specialties proliferated.

The authority of science as arbiter of knowledge,
of scientists as experts and gurus, was put beyond
guestion by the successful Manhattan (atom-bomb)

THE ONLY THING NECESSARY FOR THE TRIUMPH OF EVIL

IS FOR GOOD MEN TO DO NOTHING
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Project of World War I1. Obviously society could only
benefit by encouraging as much scientific research
as possible, employing science wherever possible,
doing in all imaginable ways what science does.
“Science” became the universal source of admiration
— and, of course, of envy and jealousy and that sin-
cerest flattery, imitation®.

Within science, it makes sense for experts in the
manifold sub-specialties to accept each other’s
findings and opinions without much ado. There is
sufficient overlap of specialties to allow reasonable if
somewhat superficial judgments to be made across
sub-disciplinary boundaries; moreover it quickly be-
comes plain when borrowing hasn’'t worked, and the
appropriate adjustments are made.

Overall and certainly in the longer run, all en-
gaged in science agree on how problems get solved
and arguments settled: the proof is in the pudding.
What works works, what doesn’t work doesn’t work,
and it's no use wishing or pretending otherwise; it
doesn’t pay to try faking it when your experiment
doesn’t run or your theory is wrong.

Settling arguments and solving problems goes so
rationally (albeit not necessarily quickly!) in science
because Nature’s voice (again, in the long run) is so
powerful on the issues that science deals in. No sane
person would nowadays hold that matter is an indi-
visible fluid rather than atomic. No sane person
would nowadays hold that we would fly off into space
if the Earth really were rotating. Too many demon-
strations can be performed for such errors to be in-
sisted upon as truths. Scientific results and theories
are open to all to test and confirm as they will. If
something long satisfactory turns out to have a flaw,
those who study the matter will agree (eventually,
once enough data have been amassed).

Science is unique in this settling of argument on
ultimately empirical grounds. When it comes to mat-
ters of human behavior or public policy, the evidence
is rarely so clear and never so compelling that all
sane people find themselves forced to concur; nor do
the “experts” in those fields speak with a single voice
even about technical issues in their own
bailiwick.

Within science the experts may disagree over
public policy: “Should a Superconducting Super-Col-
lider be built?” “Is it time for a Human Genome Proj-
ect?” But on technical issues, there is significant
unanimity (again, given that sufficient evidence is
in): more energetic particle collisions are needed to
discover “new physics”; insight into human develop-

ment will come from a knowledge of the sequence of
bases in the human genome. In non-scientific
fields there is no expert unanimity even on
similarly fundamental issues internal to the
subject. Explanations of human behavior by
Freudians differ from those of non-Freudians, and
the latter do not agree among themselves. Equally
eminent sociologists give different advice, even
diametrically opposing advice, about how to deal
with inner-city crime, or with lagging educational
performance, or with disadvantaged minorities — not
just on whether or not to institute particular social
policies because of the resources needed, they differ
in their claimed sociological understanding of
these matters.

while it is possible
to speak wisely about education,
no one can speak definitively?0

Science acquired its reputation through scientific

successes: explaining about gravity, energy gen-
eration in stars, radioactivity, etc.; and employing
the successful explanations for useful things — anti-
biotics, lasers, transistors, etc. etc. So the opinions of
expert scientists came to be seen as worthy of accep-
tance. The conventional wisdom has not, however,
successfully distinguished matters on which that is
appropriate from matters where it is not appropri-
ate, namely on anything beyond the technical sci-
entific issues. The scientists who built the atom
bomb were no more qualified than anyone else, to
pontificate about whether or not it should be used.
High-energy physicists are no more qualified than
anyone else, to decide whether $20 billion should be
spent on a Superconducting Super-Collider. Molecu-
lar biologists are not qualified to decide whether or
how society shall actually use genetic engineering.
Scientists of necessity must have the say as to what
is possible and what it might take; but decisions on
whether or not to do something are not for the ex-
perts to make — making social decisions is un-
avoidably a political process.

Science separated from the common intellectual
culture as the 20th century wore on, at least in
part because of the very success of science. The cu-
mulative knowledge amassed in the separate spe-
cialties began to exceed what any individual could
master. Physics and chemistry delved so deeply into
Nature’s processes that the observational techniques
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and their interpretation became ultra-specialized. To
contribute meaningfully, to carry on research, even
to properly understand the technicalities, it was
now necessary to become a specialist.

Nineteenth-century science could be conveyed
satisfactorily in everyday terms. Our present, much
deeper understanding of Nature cannot. Little par-
ticles behaving like billiard balls could be envisioned
with little if any stretching of imagination. But 20th-
century science perforce uses models without coun-
terpart in direct human experience and often
counter to common sense: atoms as mainly “empty
space”! The “electrons” that form their outer “shells”
not really particles but probability distributions of
charge density — even though we talk of their “spin”
and “orbit”?! Light often behaving like waves, which
we understand by analogy with waves on water for
example; yet at other times light behaving like a
stream of particles, “photons”!? Indeed all sub-micro-
scopic entities somehow like waves some of the time
and somehow like particles the rest of the time!
When they move very fast, moreover, they get heavy
and their “time” slows down!?!

So the success of modern science brought us to a
stage where it's natural to view scientists as experts
with insights that cannot be fully shared with ordi-
nary mortals; experts whose word should be taken
even against plain common sense.

That wouldn't matter if we appropriately de-
ferred to scientists’ expert opinions only on technical
matters inside science. But our society often lapses
inappropriately into deferring to scientists’
opinions even on matters outside the
technicalities of science. Far more damaging even
than that, though, is that our society has
increasingly conferred on “experts” in all fields the
same aura of authoritative knowledge and
understanding that has surrounded scientists for a
century or more. And so it has come about that we
accept opinions and advice for action in matters of
education and social policy that are clearly counter
to sound common sense and to manifest experience.

SPEAKING OF COMMON SENSE...

“We have just learned from Churchill
Livingstone that they cannot publish
any paper without their copyright form

being signed by all authors, including
deceased authors”
Milton Schlesinger, letter to
Chemical & Engineering News 11xi96, p.6

How else to explain, for instance, that “experts” in
“education” for much of this century have been
allowed to indoctrinate school-teachers into such
misguided “philosophies” of teaching that the
resulting performance of school students in the
United States is worse than in most other developed
countries?

ducationists and social scientists like the rest of
society covet the status of being “scientific”.
Now one of the marks of modern science is that its
knowledge is hermetic, available only to initiates. So
one way to impress on others that one is “being sci-
entific” is to use theories or “explanations” that run
counter to common sense, that “make sense” only to
initiates. ““Common sense’ has received widespread
negative treatment in introductory sociology text-
books™11; “what sociologists say about common sense
is the self-serving ideology of a vested interest group
seeking to establish and maintain a monopoly over
‘its’ professional turf”12,

Educationists like other “social scientists”
have come to pride themselves on contravening
common sense, as a totem of scientific status:
“we must... let go of a ‘common sense’ theory of
learning”, says the Professor of Education (p.16).

But on matters of social policy, including mat-
ters of science or technology, common sense is the
only rational guide. The reasons are legion:

In many fields, “expert” does not entail “able to
predict” or “able to do”. For instance
® “in our time a successful cancer researcher is
not one who ‘solves the riddle,” but rather one
who gets a lot of money to do so0”13.
® As a world-recognized “expert” on the Loch Ness
monster, | have a comprehensive knowledge of
the literature about it, the folklore, the
personalities — but that gives me no ability to
advise where or when the Monster can be
viewed, nor do | even know what it is.
® An “expert” in “education” could be familiar
with everything ever written on the subject
without being qualified to advise how education
should best be organized or what teachers
should actually do in a classroom or what “good”
or “bad” teaching might be.
Yet so hypnotized are we by the notion of “expertise”,
especially scientific expertise, that journalists see as
fit to print such experts’ profundities as “Black Eng-
lish has an internal logic, a pattern of construction
‘based on sound scientific principles of language’...
[from Jerry Sadock, University of Chicago]... The
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school board’'s reasoning [in calling for Ebonics in-
struction] is ‘not PC [politically correct], it's scientific
fact’ [from Gregory Ward, Northwestern University,
a linguist on the executive board of the 6000-member
Linguistic Society of America]”14.

Again, the British Government sees value in a
code of publishers’ conduct to be “monitored by...
experts in the fields of sex education, adolescent
sexual development and ethics”15. But if the
“experts” in those fields knew how to get desirable
results, then there’d be scant need for a publishers’
code in the first place. Those “experts” will no doubt
deploy their scientific anti-commonsense expertise
with similar absurdity as the “many psychologists
[who] are concluding... [that happiness is] largely
determined by genes, not by outside reality”16.

Though there are at any given time dominant
viewpoints among the communities of economists,
educationists, sociologists, psychologists, political
scientists and the like, there are almost always
substantial minorities dissenting from any
majority view.

In the natural sciences, by contrast, there is a
single “paradigm”. Disagreements are temporary,
on details. Outside the natural sciences, however,
there is long-term, ideologically based
disagreement over basic issues. You get
different “explanations” and contrary advice from
Marxists and from non-Marxists. There are
different schools of thought about learning, about
what social justice might be and how to attain it,
and over all other issues in human affairs. There
are no insights sufficient to resolve our dilemmas
to be found in the often counter-commonsensical
“expertise” of Adlerian, Freudian, Jungian, Skin-
nerian, or any other type of “expert” psychological
thought.

Given disagreement among the “experts”, we have
only common sense to guide us, which of the experts
to follow — or whether to ignore them all might be
"domg exactly the right thing” (p.16).
- Reality or Nature have been shown by science to
run differently than common sense only in mat-
ters of non-human scale: the contraction of time
at high speeds, the inability to measure separately
momentum and position of a “particle”, the
“wavicle” nature of sub-microscopic entities — all
these have no counterpart in macroscopic, every-
day affairs. The proof of such counter-common-
sensical models is that by using them correct pre-
dictions of actual behavior follow. In human

affairs, we are perfectly able to observe results like
the relative ignorance and incompetence of Ameri-
can school-children compared to most European
ones. It cannot be true that American education
is based on better models of teaching and learning
if its results are worse.
While the results of American grade-school educa-
tion are admired neither at home nor abroad, the
education that graduate students receive in the
United States, especially in the sciences and engi-
neering, is the envy of the world. But that is an
educational haven that has not (yet?) been
influenced by educationist theories: it remains
solidly based on much “rote learning”, dreary time-
consuming effort, and rewards only for results and
not for time spent. Which, of course, is why it has
remained successful.

The lesson is further driven home by the well
known fact that, increasingly, those who succeed
best in graduate work are students who received
their preparatory undergraduate education in Asia
or in Europe rather than in the U.S.

The people in his office could not

speak or write English properly...

‘All the letters sent from my office
I have to correct myself'17

merican educationists for decades have indoctri-
nated prospective teachers with notions that
offend common sense:

That left to their own inclinations, children will
“gravitate toward good academic experiences”
(p-17).
That teachers don’'t need to know subject-matter
content, only “how to teach”18.
That schools can and should engage in social engi-
neering as a higher priority than teaching read-
ing, writing, and arithmetic2e.
That instilling inherent self-esteem in children
will lead them to achieve something, rather than
vice versa20. (So it isn't really surprising that we
now have college students with sufficient “self-
esteem” to argue for grades higher than can be
justified by their performance?!.)
That reading English can be learned non-phoneti-
cally by some “word-recognition” or “whole-lan-
guage” approach?z,
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That teaching can be best carried on for the bene-
fit of all students if classes contain the widest pos-
sible range of abilities.

That learning occurs best in “open classrooms”
where different groups do different things simul-
taneously and noise and bustle prevail.

etc. etc. etc.

The well attested consequences, over decades,

have been:

poorer performance by American students than by

Asian or European students on tests of all sorts;

complaints by employers of high-school and college

graduates that their new employees are incompe-

tent.

® A well-spoken, not obviously unintelligent
cashier could not give my wife change from a
$20-dollar bill for a $13.64 purchase when the
cash-register’s calculator was inoperative.

® When 1 told that story in class, one woman
topped it: she had stymied a cashier by offering
$10.21 for a $9.21 purchase.

® At a recent conference between scientific ex-
perts and businessmen, some of the latter
mentioned that they now preferred to hire older
people rather than new graduates, because
though more expensive the latter could at least
read and write and figurez3.

Over decades the response by the education es-
tablishment has been to put into practice one bi-
zarre, farfetched “innovation” after another, none of
them adequately tested beforehand and all of them
contrary to common sense. A recent article24 sum-
marizes in horrifying detail the innovations in math
teaching since World War II:

For four decades the United States has skittered from
one math fad to another — each bringing re-written
textbooks, new training courses for teachers, and new
homework assignments to befuddle parents...

Our math instruction oscillates between the same
poles that shape and reshape our culture, politics and
even our morality. We are torn between discipline and
liberation, between demanding performance and pro-
moting self-esteem... [We] fixate on facts and formu-
las one moment, then complain the next that such
‘rote learning’ fails to produce ‘true understanding’...

Such conflict among professional educators would
be unthinkable in a country like Japan where instruc-
tion changes slowly, guided by classroom suc-
cesses...

17-year-olds [in the US] are no stronger in math
than 20 years ago. Only six of 10 high school seniors
can compute with decimals, fractions and

percentages. Fewer than one in 10 can use beginning
algebra... ‘Things the average [college freshman]

VIRGINIA ASSOCIATION OF SCHOLARS

PLEASE HELP BY GIVING
Virginia Scholar started in December 1993.
As well as to NAS & VAS members in Virginia,
it goes to members of Governing Boards of the
major Virginia universities, to media
representatives, to NAS affiliates in other
states, to such organizations as the Center for
Individual Rights, and to an increasing number
of individuals who heard of it by word of mouth
and expressed interest.
There’s no ready way to judge the impact
we're having. But as Editor | treasure:
— a Governing Board member who joined NAS
after reading VS
— several alumni who did likewise
— a couple of alumni and others who wrote to
university administrators on matters
VS had brought to their attention.

That's the sort of thing that helps me stay
enthusiastic about the job of Editor. Frankly,
if it were just a newsletter to distribute
among our own members | would not
find it worth the time put in.

NAS, which has fully funded our activities
up to now, believes State affiliates should
become financially self-supporting. If you're a
member and want to help us continue and
expand our outreach activities, please consider
making us one of your favored charities.

If you're not a member of NAS or VAS
but have been getting VS and enjoy it,
please consider making an occasional gift.

PLEASE HELP BY DOING
Share Virginia Scholar with as many people
as you can. Pass it around. Tell us where
to send complimentary copies. We have extras of
most of the back issues. Ask us for a bunch and
send them to the Departments on your campus
with a request that they be circulated among the
faculty.
VASNET
VAS members can communicate with one another
through our electronic bulletin board.
To subscribe: send the following message to
listproc@gmu.edu:

subscribe vasnet {your full name}

To unsubscribe: send the following message to
listproc@gmu.edu

unsubscribe vasnet

Join up now. You may not need to use the list often,
but if you do it will be invaluable.

student would know backward and forward 12 years
ago, these students don't know at all,’ said Jerry
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THE EXPERTS SPEAK

by Christopher Cerf & Victor Navasky25

is a DEFINITIVE COMPENDIUM

OF AUTHORITATIVE MISINFORMATION —
utterances by experts in various fields that
those experts might dearly have wished to
be able to retract. Add to their collection
this definition of The Golden Rule, reworded
by D. W. Miller & M. K. Starr

who are “management experts”:

The Golden Rule is another codification
of considerations which should govern
our choice of actions lest we end by
sub-optimizing in terms of

our interpersonal objectives?6

As Jacques Barzun noted in citing this,

“In our day, parody never exceeds actuality”.

Rosen of Cal State Northridge, lamenting how
students now use calculators to add single-digit
numbers

Note how even a critic accepts without comment
that “demanding performance” and “promoting self-
esteem” are somehow opposed to one another when
in actual fact self-esteem is gained through meeting
demands, and the stiffer the demand, the greater the
resulting self-esteem.

Note even the critic’s tacit acceptance that “rote
learning” and “true understanding” are somehow
opposed to one another when in actual fact the first
is a necessary step on the way to the second. | was
throughout school among the top students, yet I've
never been able to learn any general principles or
“skills” without a lot of drudgery of memorizing and
practicing specifics first, before gaining any “true
understanding” of what | was doing.

Over most of human history in most countries
much learning was successfully instilled into most
children. We can do it again, in the United States, if
we will just use humankind’'s accumulated experi-
ence and common sense:

Left to their own choices, children do not
“gravitate toward what's good for them” (17) —
they become savages, as The Lord of the Flies??
graphically describes. “The reason teaching has to
go on is that children are not born human; they
are made so” 28; “none of us is born human; each is
what he learns to become™29,

Children need to be taught, they cannot be left to
“discover” for themselves, be it in traditional

modes or in front of a computer screen.

The vacuity of the very expensive rush into In-
fotech (“information technology”) in schools and
colleges has been cogently criticized by a number
of people with high expertise in information tech-
nology, for example:

“Exactly which problem will Web-surfing attack?
Our children’s insufficient shallowness? Excessive
attention spans? Unhealthy fixation on in-depth
analysis? Stubborn unwillingness to push on to
the next topic until they have mastered the last?
We need less surfing in the schools, not more. The
Web is a great source of pictures — are we trying
to cure our children of excessive interest in the
written word? Depraved indifference to glitz and
shazzy graphics?”30

Children love to learn and are capable of learning
an astonishing range and amount of stuff from
the earliest of ages.

Children are enormously proud of what they
learn, they derive enormous satisfaction from it.
All we need do is show them proper approval for
the learning they do and thereby reinforce the
enjoyment they get from it. Learning can be
learned to be fun in itself. Learning doesn’'t have
to be disguised as television or game-playing to be
enjoyed.

Beyond a certain point, learning more requires
indubitable effort and concentration and freedom
from distraction. Children can make the transition
to that provided we don’t apologize to them for
it, or tell them that it shouldn’t be like that. It
is necessary for civilized society that humans
learn to delay gratification. So in schooling,
children must progressively be led to accept longer
and longer delays between the effort put into
learning and the rewards that come from it.
Children are perfectly able to understand, if only
we will put it to them, that success in
intellectual matters requires the same dedication
as success in sport. No one becomes a star, or even
minimally competent, in football or basketball
without putting in hours of daily practice over
many years. Becoming educated entails putting
in equal amounts of time on homework:
memorizing,  practicing, correcting  errors,
periodically reviewing the basics.

Neither children nor most adults easily do what’s
best for them. The customer is not “always right”
in matters of health or education, for example.
One who joins a health spa cannot demand fitness
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in exchange for the fees paid, the fitness comes
only if the customer properly uses the facilities
provided. Similarly, paying taxes and fees to
schools and colleges does not and cannot entitle
anyone to learn anything if they will not do the
necessary work.

After decades of under-achievement and mis-guid-
ance, are we perhaps at last ready to bring common
sense and achievement back into our schools and
colleges? “Experience does seem to show... that it is
the traditional methods that help our children learn
more effectively”st.
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PostscripTs

If that chain of reasoning is sound, and as biological
science becomes less and less explainable in every-
day terms with the continuing advance of molecular
biology, one would predict that biologists, pure and
applied including clinicians, will offer increasingly
anti-commonsensical advice that society will swal-
low. Indeed, such high-tech medicine as liver or
bone-marrow transplants may already be examples:
they offer brief survival with little quality of life and
yet are touted as progress and thought to be every-
one’s right to have. The acceptance of the HIV-
causes-AIDS hypothesis against so much common-
sensically understandable evidence may be another
instance.

That the inappropriate use of the natural sci-
ences as universal role model is a significant factor
may also be supported by a comparison of English-
speaking with other developed countries. Only in
English has “science” come to mean simultaneously
“natural science” and “guaranteed true”. In German,
for example, “knowledge” is Wissenschaft. Scholars
and scientists are equally Wissenschaftler. Scientists
and humanists are distinguished as Naturwissen-
schaftler and Geisteswissenschaftler. Humanities,
social sciences, and natural sciences having always
enjoyed equally status, European humanists and so-
cial scientists felt no need to make their approaches
like those that worked in chemistry or physics: “In
America economists, sociologists, and the like call
themselves scientists. This is much rarer in Europe.
The name matters because it signals an intellectual
attitude — in particular that in due course theory and
facts will be as transparent as they are in physics
and vyield similar certainties” (Frank Hahn,
“Bounded Economics”, Science 252: 1014-5, review-
ing Herbert A. Simon, Models of My Life).

Perhaps that’'s why philosophical aspects of po-
litical science continued to be practiced in Europe
whereas in the United States political science and
sociology increasingly felt the need to become
“quantitative”. Perhaps this is why European educa-
tors have not sought “scientific” status by evolving
anti-commonsense theories and practices, leaving
European schooling more effective than American.

Our readiness to accept proclaimed expertise and
its anti-commonsensical preaching may nowhere be
more striking than in multi-culti matters. Individu-
als and groups are pronounced “experts” in

race relations, sensitivity training, sexual-harass-
ment education, and the like; yet plain experience
and common sense should tell us that no one is so
“expert” in these matters as to be qualified to
instruct others how to behave. But as with
Chargaff's “successful” cancer researchers, the only
criterion applied to these multi-cultist experts is how
well known they are and how high are the fees that
they can command. They’re far from alone, of course;
our society harbors at least equally qualified experts
who make fine livings doing past-life regression and
UFO-abductee therapy, selecting high executives for
their client universities, and so forth and so on. Josef
Martin’s corollary to Barnum’s theorem applies:

There’s a sucker university administrator
appointed every minute, anxious to evade
responsibility by using “expert” consultants
paid for not out of his own pocket

GALILEO As A RoLE MoDEL

John Furedy, Professor of Psychology and Presi-
dent of the Society for Academic Freedom & Scholar-
ship, contrasts Galileo’s insistence on the facts of the
matter with the all-too-common politically correct
avoidance of reality by administrators, faculty, politi-
cians and others. Here’s an abstract of his essay. The
full text is at http://www.webcom.com/-
zurcher/furedy/eppurl6.ht

The Decline of the Eppur si muove Spirit
in North-American Science:
Professional Organizations and PC Pressures

Galileo’s sub-voce and probably apocryphal denial
of the geocentric position represents the value of disin-
terestedness — that what governs enquiry is the search
for truth. This attitude has come to govern the physi-
cal sciences, and, to a certain extent in the 20th cen-
tury, the biological ones. However, the social sciences
and humanities are more obviously influenced by po-
litically correct (PC) pressures. Still, the PC-derived
culture of comfort has affected even scientific organi-
zations in North America, and this note presents four
relatively simple stories that illustrate this abandon-
ment of the eppur si muove spirit. The stories, which
recount how organizations have handled controversial
and (to some people) uncomfortable issues, suggest
that it is not only the humanities and social sciences
that have to worry about the PC virus; physical and
biological scientists and their organizations are not
immune.
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ACADEMIC STANDARDS

by Henry Bauer

Tidbits from correspondence and media

The last Virginia Scholar (#10, p.13) carried some material about the declining performance of college students and their
increasingly inappropriate attitude toward learning. | had become aware of the phenomenon through personal experience
teaching freshman chemistry. Correspondence in a professional newsletter (Chemical & Engineering News) revealed that
my observations jibed with those of many others. | came to exchange experiences with scores of other people. | was invited
to talk at a conference, where | summarized my own experience and what | had gleaned from others. A mention of that in
U. S. News & World Report, and the interest displayed by the 150 or so people who heard my presentation, brought a

great deal more correspondence. My mailing list on this subject now stands at about 150.
Here are some further tidbits that recently came my way. Because several correspondents worry about administrative
reprisal, | give only disciplinary affiliation and State (not institution, e.g. “Texas” stands for one of the colleges in Texas,

not for the University of Texas):
Observations

“My story relates to a young lady in a recent differ-
ential equations class. When | took her to task after
many absences she told me, very sweetly and conde-
scendingly, that she really couldn’t attend my class
very often because it conflicted with the soap opera
“General Hospital”, which she normally watched
with her girlfriends in the dormitory every after-
noon” (Mathematics, Virginia).

o e e

“I’'m not especially fond of the current generation of
young people and hope that things change soon”
(recently retired University President, unusual —
unique? — in that he had been held in the highest
regard by most faculty, administrators, students,
and alumni...).

o e e

In my talks and articles (or preprints), I've been
speculating that the declining student performance
and worsening of attitudes has so far been seen more
in Arts & Sciences than in the professional curricula.
So | was very interested to hear, this year, the fol-
lowing about a Statics course mandatory for all en-
gineering freshmen (Virginia):

Over the last few years, precisely the changes I
describe have been noticed — the failure rate has
gone from about 5% to above 30%, in the majority
of cases because the students just didn’t do the work.

o e e

“many students do not want to or do not have the
time to study their assignments.... Back in the 50’s
when | was a student at ... (in Michigan) if I missed
1 day in Metallurgy my grade dropped 1 point, |
would go from an A to a B etc. The administration
backed the instructors on this. During my recent
teaching experience the students grumbled if 1 took
roll call and kept records of their attendance”
(Indiana).

o e e

The 1995 survey of freshmen had showed the high-
est percentage ever of students frequently bored in
class — 33.9% (VS #10, p.16). For 1996 the figure is
35.6%. No doubt the education experts and adminis-
trators will infer that the number of boring instruc-
tors has gone up yet again.

34.3% had missed class or an appointment
through oversleeping. 57.2% “found it difficult to
study at home” — no reason for the difficulty being
specified, however.

o e e

In an astronomy course on the possibility of extra-
terrestrial life, at... City College, the final assign-
ment was to give the evidence and state conclusions
about the possibility of a government cover-up. Al-
most all the “evidence” presented by students came
from television entertainment programsz2.

o e e
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The Third International Mathematics & Science
Study found the United States spending more per
capita than other countries but performing only
about average among 41 countries surveyed. “There
is no simple answer to this complex problem”, ac-
cording to the Professor of Education who directed
the study. Another, however, was clear that high
achievement “usually comes down to good old-fash-
ioned hard work”3
What will those educationists discover next?

o e e

Students doing a senior research project in environ-
mental science protested their supervisor's presump-
tion that they should remember material they had
had years ago in freshman chemistry (Chemistry &
Environmental Science, New Jersey).

They've been trained to that by our schools, of
course. Virginia is setting out to test students in
grades 3, 5, 8 and 11 in English, math, science and
social studies, and the tests are to be cumulative. “I
don’t think it's fair... to test them on material they
covered three years earlier” said a member of the
School Board; thereby *“saying that students
shouldn't be expected to retain a common body of
cultural knowledge in core subjects”s. 1 wonder
whether it's also unfair to expect basketball or foot-
ball players to remember what they learned the pre-
vious season?

o e e

“I was a full-time mathematics teacher in high school
a couple of decades ago but became increasingly dis-
illusioned with the course (and courses) of education.
More and more students were being sent to me
without the prerequisites for the subject | was sup-
posed to teach them. As you pointed out, those stu-
dents were also increasingly unwilling to do the
work necessary to master the subject.

For the past few semesters I've been teaching
one course, trigonometry, at... a Community Col-
lege.... hardly any of the students enrolled in trigo-
nometry had had geometry. | spend huge amounts of
time trying to quickly re-teach things as simple as
how to square a binomial (no, the square of a sum
isn't just the sum of the individual squares), but
many students keep committing the same simple
mistakes anyhow” (Texas).

o e e

“am experiencing the same sorts of things you men-
tioned. However, unlike what you mentioned about

administration, my administrators are very con-
cerned about this trend as it is having a big impact
on our retention” (Nursing, Ohio).

o e e

“almost all of your remarks echoed in my own expe-
rience as a teacher of mathematics at a large state
university over a period of more than 30 years”
(Pennsylvania).

o e e

“Yes, | do have the same experience with our stu-
dents. It is difficult to pinpoint where the ‘new gen-
eration’ [is] coming from” (Chemistry Department
Head, Tennessee).

o e e

“During the 1980s the... use of SAT-preparation
courses went from <20% of the students to >50%...
The course providers advertise... an average im-
provement of »100 combined SAT points... There-
fore... there was... SAT inflation... [even] after the
great SAT score decline from 1963-1980...

...in 35 years of educational rot, we have had 2
letter grades of grade inflation” (Chemistry, Penn-
sylvania).

o e e

“student lethargy... lack of intellectual drive among
the students” (Mathematics, at one of the leading
research universities in California).

o e e

“[1] give students a complete list of ‘review ques-
tions’. Exam questions are taken from these lists. |
offer to check, one-by-one, the answers to these ques-
tions for any student who wishes... [The] motivated
students finish... with close to 100% averages... [but]
the reaction of the typical student is pathetic...
[with] some scores as low as 20%” (Geology, Okla-
homa).

o e e

There’s been quite a lot in the media, especially in
the last couple of years, about misbehavior by college
athletes. In the pre-game TV show5 at the Orange
Bowl between Nebraska and Virginia Tech, for ex-
ample, a long list was shown of athletes from both
teams who had been found guilty of various offenses
ranging from shop-lifting to assault. A local newspa-
per gave Va. Tech’s record over 15 months as “22
arrests, 20 victories, six convictions, four charges
dropped and one loss™®
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There’s been a lot of comment, too, about the in-
effectiveness of coaches in controlling their players’
conduct — see V.S. #9, pp.3-5 & #10, pp.18-21, for in-
stance. Before last year’'s Sugar Bowl and this year’s
Orange Bowl, Cornell Brown insolently displayed on
his helmet the player numbers of suspended team-
matess7.

Well, these “student”-athletes are just as much
members of Generation X as are their non-athlete co-
students. Just as faculty are bewildered by the in-
creasingly lackadaisical, irresponsible, short-atten-
tion-span, anti-learning attitude of students and
don't know how to deal with it, so are coaches bewil-
dered by players who fail to take direction from them
in more and more ways. Commenting before the Or-
ange Bowl, just-retired Coach Lou Holtz of Notre
Dame recalled that 25 years ago players and others
shared a sense of obligation and responsibility,
whereas nowadays it's all about “rights” and
“entitlements”. Commentator Craig James recalled
his days as captain of one of the teams, when he and
other captains and the players collectively took re-
sponsibility for correcting and disciplining fellow
players who misbehaved in some way.

Maybe much of the evidence is “only anecdotal”,
“just personal impressions”, that today’s younger
generations are significantly different in attitude
from those of just a decade or two ago; but when the
same view is held by such unlikely bedfellows as
faculty and coaches, as well as by former students
and former athletes, surely the chances are that
there’s something to it.

Students’ expectations

“Under the law, the public school system expects
nothing of students, not even personal responsibil-
ity” — with the result that we have, from a seventh-
grade science teacher in one of the top 10 schools in
Oklahoma, “a true story, but you won't believe it.
There are students in her class who refuse to do any-
thing. What | mean to say is that they receive an
absolute zero™s.

o e e

“lI agree with your statements... ‘During the last
decade, college students have changed for the worse’,
and ‘Expect good grades without attending class or
studying'.... The majority of today’s college students
would have flunked out of Va Tech during the 1930’s
and 1940's during their freshman or sophomore
year” (Va. Tech. alumnus, class of 1943).

o e e

“l did better than most people and | don’t see why I
don’t deserve an A... The girl next to me worked her
butt off and was barely passing. That is not right”
(freshman , California, anonymously “evaluating” a
calculus instructor).

o e e

“My wife works as the assistant to the Dean, Applied
Sciences and Technology at a large Community Col-
lege... while sitting in a refresher math course was
besieged with under-the-breath comments from peo-
ple fresh from area High Schools....why this is so
simple | can do this with my eyes closed etc. Finally
after having enough distraction, she retorted, ‘If it's
so easy why did you test yourself into the course?”
Needless-to-say those kids couldn’t even do it a sec-
ond time around” (D.C. area).

o e e

“Some of the complaints... made to the administra-
tion about me included:

1. If students gave the wrong answer in class, I
would tell them that their answer was wrong. [See
“Truth in jest”, below!]

2. On two difficult problems which all students had
missed on an exam, | refused to simply write out the
answer... | told them they needed to make an at-
tempt to work out the problems themselves and then
come to see me when they got stuck. One student
later wrote to the University President that ‘I have
never had an instructor before who refused to an-
swer questions™ (Geology, Oklahoma).

o e e

E-mail received by a senior, much-loved teacher
(Biology, Virginia):
“Dr. B—:

The exam we took today was more difficult than
I thought it would be. This distresses me because of
my experience with Biology last semester. | took
GENERAL Biology assuming that it would give me a
BROAD idea of the subject. Last semester, that was
not the case. Our class average was a 68% b/c we are
all NON-majors & our teacher focused on minute
details as opposed to the basics. | was under the im-
pression, based on Dr. S—'s introductory class, that
our tests would be logical & simplified, therefore, we
would not need a curve. | did not want to take a Bi-
ology class that I knew went into great detail. | know
of other classmates who feel the same way. | ask that
you warn Dr. H- of these expectations before Thurs-
day’s class.”
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o e e

“just before the final exam in one of my classes... one
of my students grumped loudly in class that |1 gave
more homework than she had in high school”
(English, Arkansas).

o e e

“Attempts to improve high school students’ perform-
ance fail, a new book argues, because they run up
against a formidable adversary: a teenage culture
that frowns on school success™.

o e e

“l didn’t miss anything in class, did 1?” — An essay
by Sanford Pinsker on this not-uncommon query
from students was in the Washington Times, 2ix96.

o e e

“I'm... actively involved in opposing SET [Student
Evaluation of Instructors]. We went down to defeat
34-2 two years ago.... my stands have made me a
pariah. Oddly enough ... it's difficult for the Pro-SET
people to attack me too strenuously since | also get
very high SET scores. It really rattles them when
someone who can get 5.5 out of 6.0 says ‘these num-
bers are totally meaningless! | can also demonstrate
that the courses | myself teach have a very clear cor-
relation between average class grade and my SET
score.

It's so bad now I'm actively discouraging compe-
tent students... from contemplating an academic ca-
reer” (Canada).

o e e

“My evaluations are often ‘barbelled’. Students who
like to study and work hard and don't mind the math
give me rave reviews and students who resent being
asked to turn things in on time, have their grammar
and spelling checked, etc. are not happy campers”
(Finance, Connecticut).

o e e

John Damron’s material on what student ratings do
and do not measure is now more readily accessible at
http://lvaxl.mankato.msus.edu/~pkbrandon/Damron_
politics.html.

Student evaluations of teachers are seen as in-
fringing on academic freedom and featuring in re-
cent attacks on tenure:

http://olam.ed.asu.edu/epaa/v5n6.html

America and the World

“l had to give a little pep talk to explain... why the
standard was reasonable and why they should strive
to meet it.... Afterward a student... from Hong
Kong... asked in a puzzled tone whether | really
thought my exam was ‘difficult” (Mathematics,
California, leading research university).

Truth in jest
“Who discovered the Mississippi River?”
“Plymouth!”
“Sorry, Johnny... it was De Soto.”
“0Oo00, ow!... my self-esteem...”
“There, there, Johnny... since they are both Chrysler
products... I'm giving you an ‘A”
...outcome based education!
BC by Johnny Hart, Sunday 8xii96

o e e

Student to college professor in class:
“Could you repeat that last idea in a form more ap-
propriate for those of us who were raised on sound
bites?”
Cartoon, Mischa Richter & Harald Bakken

Chronicle of Higher Education 27ix96, p.B4
Administrators and Politicians
are part of the problem

The holder of an Endowed Chair shared this:

Declining performance in his sophomore mathe-
matics courses caused him to experiment with teach-
ing modes. He found that forcing students to be in-
tellectually active during class — e.g. by working
problems, having small-group sessions — improved
the students’ performance on the final exam.

However, the students hate it, and their evalua-
tions of the instructor have sunk low.

The University’'s President has put all Chair-
holders on notice that half of their annual pay-in-
crease will be based on how well they teach under-
graduates. It is known that the President regards
student evaluations as a valid measure of teaching
performance.

Dilemma: Should the professor continue to cause
the students to learn and thereby receive lower pay-
raises himself? Or should he strive to please the stu-
dents, inflate grades, and get higher pay-raises?

o e e

“What will greatly exacerbate the problem of grade
inflation is a policy to make the first two years of
college ‘universal’ in terms of tax credits to the stu-
dents or parents, etc.... what student might refrain
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from asking the teacher for a ‘break’ if it means go-
ing to college or not because a tax credit might not
be had without a grade of B or better... [as] was pro-
posed during the presidential campaign”
(Connecticut).

That sort of worry, among others, is addressed
by a group for the “Separation of School and State”,
see http://www.sepschool.org

o e e

“my dept. head... conveyed the ‘concern’ the VP has
over the ‘high’... failure/drop-out rate in general
chemistry.... in an effort to ‘do something’ about this
‘problem’; I will be teaching one section rather than
the two | had been originally scheduled to teach...

Of course, along with... suggested changes comes
the administrative mantra ‘we don’'t want you to
lower standards™ (Chemistry, South Dakota).

o e e

“Local political correctness forbids us from ever criti-
cizing the students, who are invariably described as
top of the list and everything is done to accommodate
them... Congratulations on speaking out” (Physics,
Texas).

o e e

“the reaction of our dean was pretty much exactly
the typical administrator reaction you described in
your paper...

The ONLY way we are evaluated here on our
teaching is by student ratings;

Since | forwarded your paper to our dean... he
has changed his entire attitude towards me (Arts &
Sciences, Oklahoma).

o e e

In a previous VS0 we commented on the thoughtless
promulgation of grade distributions, which implicitly
encourages students to choose the easiest, most
grade-inflated courses. Not content with making
grade distributions available on-line, the Provost’'s
Office at Va. Tech has now approved their
publication in booklet form!11

How ignorant many students are about these
matters is illustrated by the comment of SGA
(Student Government Association) President Jay
Hulings, that “In the long run, it may persuade fac-
ulty to use the bell curve in grading distributions™11.
What Hulings apparently doesn’'t know is that (1) in
introductory courses most instructors do use the
“bell curve” centered at an average grade of “C” in
order to increase the proportion of students who

are given passing grades; and (2) if such curving
to a mean of “C” were used in upper-level courses,
the average grades would decrease to a “C” from
their present level which is more like a “B” than a
“C”.

Yet we in Virginia have it relatively good (so farl!),
compared at least to Texas A&M, where not only
grade distributions but also student evaluations of
instructors are made available in printed as well as
on-line form12,

o e e

“I am pessimistic that any meaningful change will
occur... In high school... the overriding concern is to
follow state/local guidelines for teaching, and espe-
cially for building construction. Emphasis on real
learning is either ignored or considered threatening
to the status quo.... not until there is some dramatic
event which causes real national pain, and which
will clearly indicate our educational shortcomings
will any real effort be made to remedy the sad state
of current educational affairs” (retired high-school
teacher, Pennsylvania).

The Education Establishment is part of the problem

I think it's kind of amazing that I'm graduating,
because | haven't studied in five years at Virginia Tech

an education majori3
S T R - T

“We just got a mailout from our ‘teaching enhance-
ment’ guru explaining to us the need to be mindful of
the self-esteem of the students and other such stuff”
(Sociology/Anthropology, Canada).

o e e

“folks in the professional schools of education... have
a... bias. Not... measurement of actual student
achievement, but... measurement of direct teacher
‘performance’. Any teaching technique that doesn’t
immediately yield learning results in real time (i.e.
IN THE CLASSROOM) is dismissed as ineffective....
[which is] why so little attention appears to be paid
to homework.

One of the great ironies of math education re-
form is that one of its implicit goals is to help us
build a ‘nation of independent learners’. Apparently
this nation will somehow rise like the Phoenix from
the ashes of students who don't do homework”
(Mathematics, Tennessee).

S T R - T
“A poll of 1,000 public high-school students... found
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that while 96 percent... wanted to excel, half
thought their classes did not challenge them to do
their best. Most said cheating, tardiness and doing
the minimum required to get by are the major prob-
lems at their school, and 71 percent said they would
learn ‘a lot more’ if disruptive students were kicked
out of class™4,

o e e

“l was told that a measure of teaching effectiveness
is how many students one can draw to class. When |
showed evidence that students of mine performed
well on national exams, | was told that that did not
matter because my student evaluations were not at
‘acceptable’ levels” (Chemistry, Utah).

o e e

“Other con-jobs being perpetrated these days include
bringing ‘multi media technology’ into the class-
rooms. This is the new tool being employed by ad-
ministrators... simply because they continue to find
excuses to place blame on teachers.... the lack of at-
tention span is not due to the student’s inability to
concentrate but rather a boring lecturer who speaks
in a monotone voice...

‘collaborative learning and instruction’ are...
[additional] buzz words used to explain the lack of
rigor and discipline in today’s student” (Chemistry,
District of Columbia).

o e e

“The trend in high school now is to tailor instruction
to the individual's ‘learning style'.... it is the
teacher’s fault and not the student’s if the student
fails to learn.... 1 would have 126 individual lesson
plans....

Different subjects demand different learning
styles — students need to adapt to the particular
courses, not the other way around. Are we going to
have to tailor our jobs to meet the ‘working styles’ of
employees...? We do students a great disservice by
perpetuating the idea that everything and everyone
in life is going to bend to accommodate their particu-
lar ‘styles’ or whims. | alternately laughed and wept
when | read the anecdotes in your paper about ex-
periences with students. These would have been un-
believable ten years ago — to people who have been
out of education it probably is still unbelievable.

I have a student...who is doing horribly... not
only... not paying attention, he seemed to be mum-
bling to himself. I thought perhaps he had some
mental disorder.... 1 called his mother.... Her reply

was ‘Oh, he likes to rap’...l1 guess if | were a good
‘education school’ type teacher 1 would devise rap
lectures for him in Chemistry to meet his individual
learning style...

I'm sure the educational establishment may not
like your assertions, but they... certainly [have the]
ring of truth to those of us who are in the classroom
every day” (high-school Chemistry, Virginia).

o e e

Perhaps no more demonstration is needed, that
“experts” in “Education” are part of the problem,
than the following!5 from Terry Wildman, Professor
of Education and Director of a Center for Excellence
in Undergraduate Teaching:

there seems to be a persistent notion that the students
coming to us are less rather than more prepared to
succeed.... a U. S. News & World Report!6 article...
cited a national survey... and Virginia Tech professors
to confirm a downward trend in motivation, class at-
tendance, and academic aptitude....students [were
proclaimed] to be increasingly inattentive and inarticu-
late....

On this campus, despite the continuing overall high
quality of our student body with respect to conven-
tional measures, one can hear an undercurrent of
complaints about short attention spans, inability to
engage with and learn difficult concepts, and poor
class behavior....

We need an explanation that can help us avoid the
tendency to blame the students first when academic
failures occur.

One thing we must do is let go of a ‘common sense’
theory of learning that has historically undergirded
teachers’ personal conceptions of instruction... that
classroom success and learning are dependent on
two things: students’ ability and the effort they are
willing to expend on academic tasks...[For] with this
perception our susceptibility to handwringing about
student quality is heightened.

Fortunately, several recent decades of research on
learning and teaching provide us with some attractive
alternatives to the older common sense theories. Spe-
cifically, the now well-established cognitive-mediational
models... very clearly show that learning depends...
on the quality of students’ cognitive and affective
engagement with the material and tasks at hand.
Moreover, the cognitive activities most relevant to
learning and remembering can themselves be learned,
especially when teachers are knowledgeable and
skilled in facilitating this kind of growth.

The news article mentioned earlier cited one profes-
sor as lamenting that no students at all showed up for
one of his classes. While we have little context... it
does seem prudent to include among the various inter-
pretations that the students in this case may have
been doing exactly the right thing. In other words,
much as children gravitate toward good food choices
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when given an unlimited buffet, students will

eventually gravitate toward good academic

experiences...

As teachers, our job is to find ways to reduce the

impact of students’ entering characteristics on their

ultimate performance....

Perhaps the best thing to do is listen and watch

carefully for these signs of boredom, distrust, and

disengagement, and then examine our own

behavior.

Now perhaps this is not quite as egregious as it
struck me when | read it. Perhaps | was too dumb-
founded, too unreasonably shocked by the
suggestion that students might have been “doing
exactly the right thing” by not attending class.
Perhaps | found that comment so sickening because
U. S. News & World Report had picked up this
example from my citation of a published account?s,
and | happen to know who that professor was: he
had taught at Virginia Tech for more than 30 years
without ever before having such an experience. He
was universally acknowledged to be as devoted a
teacher as one will find anywhere, let alone at a
“research” university. He was endlessly patient with
and courteous to students (and others). His subject
having been philosophy, however, of course he had
to insist that his students try to think, and fewer
and fewer of our students prefer that to a nice
Friday afternoon outside in the sun.

But as my temper cooled, | realized that 1 had
fallen into a clever trap. It's obvious that Wildman
cannot mean what he wrote. This piece is a test of
the readers, to see whether they're being thoughtful
about what is being said. The conspicuous clue, of
course, is the assertion that “children gravitate to-
ward good food choices when given an unlimited buf-
fet” — as though, given that unlimited choice, chil-
dren would run past the greasy hamburgers and
French fries doused in ketchup to feast instead on
uncooked vegetables and low-fat meats; and eschew
candies and sticky cakes in favor of fruit salads!

Bravo, Mr. Wildman! Well done! Most clever!

1 ‘é’ﬂ%&?ﬂﬁ‘&f‘ﬁ I;e tlgmgg}fﬁglﬁgg gneic troubles with

big-time intercollegiate athletics
2 Wayne R. Anderson, “What constitutes scientific evidence?”,

Skeptical Inquirer, é‘é&éﬁ@ﬂ@@t@&éﬁl@ﬁ@@#

3 Gretchen Vogel, 9\5@ an%'éusrg)p'\él lt:T)E) |-r|1—|\7|vtlJEr%\%u§ reasons are hard t

find”, Science 274 @2‘2‘)@(6’ &QBE.L'FH@ENJpEECAPeLﬁaHabIe at
http://mwwcsteep.bc.edu/t&@STO DEFEND

4 Joel TunBATENTAL bUREFE NG 1EiFB RbhWIO®ORmes 1797,
p.B4 REFLECTS AN INSIDIOUS CORRUPTION

5 Roanoke TV Chaiel @ ABERSHIPE MORES?

6 Jathabghalkl banethgrakatk epetihe TalhoRmaigke ®sickent,
27xii96, orance sowAtl2letic Director, and Coach
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the Classroom by Laurence Steinberg, Bradford Brown & Sanford M.
Dornbusch (Simon & Schuster)
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Time for Some GOOD NEWS

uGov. George Allen has ap-
proved a settlement with
five male Virginia Commonwealth
University professors who sued
the school over pay raises to fe-
male faculty members.... One of
the plaintiffs, Ted Smith... [said]
‘We're delighted... and... feel
completely vindicated™ !

Good News & Bad News

(14 tudent Confidence Grow-
ing”, was the topic of one
of those perennial bumf-sheets2.
Fewer students report that they
will need “a lot” or “a medium
amount” of help expressing ideas
in writing (only 29% in 1996),
though a larger number (40% in
1996) will need a lot or medium
amount of help learning to make
better use of the library.
The bad news, not of course
mentioned in the bumf, is
the wasted paper and time dis-
tributing such useless stuff;
that the AAP (Academic As-
sessment Program) and QIA
(Quality in Action) don't realize
that such surveys are use-less;
that at a university whose en-
trance standards are classed as
highly selective, at a university
that has no remedial courses for
students who shouldn’t have
been admitted, 30% of entering
students do need help in ex-
pressing their ideas in writing

1 “yCuU professors’ settlement is final”,
Roanoke Times 29ix96, p. B4

2 “student Confidence Growing”, QuaLity
ImprovEMENT in AcTion, Reports from the
Academic Assessment Program, ix 1996

P OTPOURR.I

POTPOURRI is compiled by Henry Bauer

and 40% lack confidence that
they can use the library!

These very same students
who cannot properly use a li-
brary or express their ideas in
writing are nevertheless invited
to “evaluate” their instructors...
But then to make those evalua-
tions, they just have to pencil-
blacken little circles, and that
they did learn in school, or
maybe even in kindergarten —
connect the dots and color the
spots.

Re-writing History —
But to What End?

ome may have imagined it a
fantasy of George Orwell, to
describe in 1984 how the govern-
ing powers changed history, al-
tered what had happened, sim-
ply by re-writing accounts and
causing some documents to disap-
pear.

Historians know, on the other
hand, that precisely that actually
happened in the Soviet Union: the
content of official encyclopedias
changed periodically according to
whatever view was then “correct”.

Many people would be sure
that no such thing could happen
in the United States. They would
have reckoned without the power
of political correctitude:

Eight portraits of former deans now

being displayed in the University of

Virginia's School of Law have

drawn criticism from students who

wonder why no minorities or

women have been represented...

‘When | first did see them, it

was a shock,’ said... a 23-year-old
black law student... ‘| respect their

decision to put up the portraits, but

where are the representations of

minorities and women? In light of

that absence, it's offensive to me.’
No other solution to this dilemma
than the Orwell-USSR one would
seem to be feasible: either change
the hue of some of the skins in the
portraits or insert some suitable
portraits even though they were
not deans...

But pause before leaping to
this attractive solution: If the his-
torical portrait gallery were to
show a fine, “correct”, “non-offen-
sive”, mix of races and sexes,
what would happen to the evi-
dence that the United States, Vir-
ginia, and UVa were once op-
pressive enclaves run by White
Males? Would there not then be
the danger that future genera-
tions might not properly pander
to the wishes of groups claiming
to have previously been discrimi-
nated against?

The actually proposed solu-
tion3 will move the portraits to a
less conspicuous place and “incor-
porate the school’s diversity into
its new setting... [with] portraits
of Elizabeth Tompkins, who be-
came the school’s first female en-
rollee in 1925, and John Mer-
chant, the first black to earn a
law degree at UVa”.

Having noted this silliness, let
us however pay respect to Dean
Robert Scott for his sensible — and
thereby, in this PC-happy Won-
der-land, courageous — comment

3 “Debate surrounds portraits”, Roanoke
Times 9ii97, p.B1
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on the complaints:

it is stereotyping to suggest that
these people, just because they are
white and male, just like all the
presidents of the United States
have been, just like all the
presidents of the university have
been, are not people of whom we
should be proud

The Cutting Edge

Some years ago | started a list
of the wvarious enterprises
that try for instant status by call-
ing themselves “science”. 1 found
among others: cognitive science,
defense science, ecosystem sci-
ence, exercise science, forensic
science, health sciences, informa-
tion science, Kkitchen science,
learning sciences, leisure science,
management science, phonetic
sciences, sports science. But only
quite recently did | encounter the
human sciences which appear to
encompass “applied behavioral
and social research, psychology,
and thanatology”4.

As so often when a new cutting
edge appears, it quickly metasta-
sizes all over. No sooner had I
seen that than | came upon a flier
listing sponsors that included the
George Washington University
(GWU) Program in Human Sci-
ences. The flier advertises an In-
ternational (of course), Interdisci-
plinary (also of course) Confer-
ence (no better way to spend
moneys) on Cultural Violence,
“to explore the ways in which
‘culture’ can act as a violent force
both to construct and to marginal-
ize difference and to constrain

4 “A Masterful Career Move”, advertisement for
Hood College Graduate School (Frederick
MD), Washington Post Education Review
27x96, p.30

5 Whose money? GWU programs in Human
Sciences, American Studies, Women'’s
Studies, English, Anthropology, Sociology;
George Mason program in Cultural Studies;
W ashington Consortium of universities

individual expression... to ad-
dress... the unspoken ways in
which ‘culture’... fosters violence
among individuals and groups.
Through the conference, it is
hoped that dialogue will be estab-
lished concerning the ways in
which culture structures lived
daily existence [What could be
clearer?] and imposes limitations
on subject positions and that this
dialogue can serve as the basis
upon which to found strategies of
liberatory resistance”.

Where, | asked myself, is
Hermann Goering now that we
need him?¢

Do not these people under-
stand the implications of treating
such a thing as “culture” as an
active agent that “constructs” and
“structures” and “constrains” and
“imposes”, as though we human
beings had nothing to do with it
and were helpless against it? That
is, | suppose, the final victory of
the ideology of victimology — all
human beings are helpless victims
of their societies; even — or per-
haps primarily — those who talk
like this (it would clearly be in-
valid to say, “think” like this).

More Cutting Edges

Tech’s assistant coordinator of
sexual assault [sic?] for...
[the] equal opportunity and af-
firmative action office fears
“people assume men are not af-

6 “Whenever | hear the word culture, | reach
for my revolver” — attributed to Hermann
Goering (1893-1946), German Nazi leader.
According to the Columbia Dictionary of
Quotations, the only recorded reference to this
remark is in the play Schlageter (1933) by
Hanns Johst (1890-1978), Nazi playwright and
president of the Reich Chamber of Literature,
spoken by a stormtrooper in act 1, sc. 1:
“Wenn ich Kultur hére . . . entsichere ich
meinen Browning” (literally, “I cock my
Browning”)

7 Christie Walker, “Coalition addresses
sexism”, Collegiate Times (VPI&SU) 11x96,
pp. AL6

fected by cases of sexual assault
on women”.

HUH?? Where does he get
that notion from? Which people?

“He showed a picture... of a
dark, nearly naked black male
with a word ‘racist’ written on
him, being restrained by a fully
clothed white male.... from a re-
cent publication from an Ilvy
League school. He said this pic-
ture reflects the views of many
people today”.

And what basis does he have
for that slanderous statement?
Which “many people”?

Under the guise of diversifying
and sensitivity-inducing, well
meaning and good-hearted but
naive and under-educated igno-
ramuses parrot generalizations
that they learned from other well
meaning and good-hearted but
naive and under-educated igno-
ramuses. These are then de-
scribed as  “specialists” and
“experts” in race relations and
sensitivity training.

Apart from spreading baseless,
incendiary propaganda of the
above sort, they also set such
practical examples of how to make
the world a better place as “he has
refused to answer phone calls that
ask for the man of the house, and
he refuses to have himself and his
wife referred to as Mr. and
Mrs....”

For about the same money, in-
stead of an assistant coordinator
of sexual assault (presumably
there’'s a chief coordinator if
there’s an assistant?) we might
have an assistant professor of
some academic subject, possibly
making it easier for students to
get the courses they need to
graduate on time.

uSimpIy because you have a
female-dominated  home,
people assume it is not necessarily
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a patriarchal home”

was one of the stunning
insights shared with students by
bell hooks [sic8].

Another is that “society has
implanted in people’s heads that
it is good for men to be violent
when necessary, and they have
the power to choose when it is
necessary”. We sure hope there
was a good representation from
the Athletic Department present
to hear those words.

BIG Brothers
(or should it be Mothers?)

pparatchiks at  Virginia
Commonwealth University
decided that “it is necessary to
create guidelines for the use of
electronic information systems”
because “Accessing and transmit-
ting electronic information have
become very important methods of
communicating. Office technology
is supported by complex and
costly University equipment”.
Who could disagree?
Those who read further in
that memorandum, that’s who:

All messages transmitted by fax, e-
mail or the Internet will be treated
as business messages. Managers/-
supervisors may review, copy, and/-
or delete such messages and may
disclose them to other university
personnel as is necessary.
Well, let’s look on the bright side.
Next time a student asks why you
didn’'t respond to his e-mail mes-
sage about a class absence or a
guestion about the course, just
say that some manager/supervisor
must have deleted that “business”
message.

8 Robin Laatz, “hooks speaks to full house”,
Collegiate Times (VPI&SU) 11x96, pp. AL1,3

9 “Guidelines for using electronic information
systems and office equipment”, Virginia
Commonwealth University, from Human
Resources Division, ii 1996

Hoist With His Own Petard

Here’s another of those
phrases I must have used
dozens of times without bothering
about its exact derivation. Turns
out that a petard is “a small bell-
shaped bomb used to breach a
gate or wall”, the danger being
that the engineer who placed it
might get blown up himself. It
comes from the Old French peter,
Latin pedere, “to break wind”.

On both grounds, I'm happy to
apply the expression to that in-
creasing number of multi-culti
gurus who discover that they
themselves are incapable of being
properly sensitive and multi-culti.
Thus Henry Louis Gates, Jr.,
didn't realize that his use of the
phrase “voodoo methodology'... is
grossly insensitive... It debases
the religious beliefs and practices
of millions of individuals of Afri-
can descent on both sides of the
Atlantic. That such Eurocentric
coinage... comes from a black
scholar... is ironic and doubly re-
grettable”; “Voodoo is an impor-
tant religion... to use... ‘voodoo’
with... negative implications...
or... ‘voodoo economics’ casts
doubts on Gates's entire argu-
ment’10,

I'm sure there would be noth-
ing wrong, though, with being
snooty about “alchemy”, say, be-
cause that's a European super-
seded belief-system, and nothing
European need be paid respect or
treated with sensitivity when it
happens to be just plain wrong.

Academic Calendars

irginia Tech’'s Fall Semester
has students return to 1%
weeks of class followed by final
examinations after a

10 “gScholar criticized for religious slur”,
Chronicle of Higher Education 6xii96, p.B9;
letters respectively from Michel-Rolph Trouillot
et al. and from Bob Corbett

Thanksgiving break of 9 days
(one full week plus 2 weekends).
Faculty (if not administrators)
know that many students leave on
the Friday or Thursday or even
Wednesday preceding the official
break. Numerous attempts by a
few faculty over decades have not
been able to change this
ludicrously dysfunctional
arrangement, perhaps because a
few students are always so
vociferously against any change. |
suppose this is another instance of
“students gravitating to what’s
good for them” (p.17). Still,
everyone who teaches, knows
there’s no useful class work done
after that break.

How do students spend their
break? One senior who writes for
the student newspaper — he’s not
a football player himself — “had a
nice relaxing week at home to
prepare for the much anticipated
UVa game”il,

As we prepare to spend
$500,000 through a Committee for
Student Success, as we support
Centers for Excellence in Teach-
ing, etc., etc., is it too much to ask
that we arrange the academic cal-
endar so that it makes sense in
terms of learning?

Purely a rhetorical question.

11| eon R. Saffelle 111, “10 wins send Hokies to
Alliance berth”, Collegiate Times (VPI&SU)
3xii96, p.C3
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REsPONSES

Massive Resistance

“Do circumstance alter cases?”, we
asked!. Massive resistance to
desegregation of schools and
universities was morally bad; is
massive resistance against
desegregating scholarships and
admission practices also morally
bad?

Not to the American Council of
Education or the Education
Department, we noted. Nor, of
course, to  affirmative-action
“experts”. When UVa “changed a
privately funded scholarship
program for black students to
allow awards to other minorities
and to poor whites” —

“It wasn't my choice to open
them up, | was instructed to open
them up” said the university’s di-
rector of minority recruitment.
The school “buckled under”, said
the dean of the university’'s office
of African-American Affairs2.

Texas A&M held a conference3

to plot a strategy for responding to

the court’s decision.

Lawyers, state legislators, and
college officials...offered plenty of
suggestions for challenging the
court’s ruling...

One idea was to enact a state
law to indemnify from court-im-
posed penalties any college officials
who are found to have violated the
ban on racial preferences

That's a really great idea. Let's
also pay all the penalties that
athletes might incur as a result of
breaking laws of the land. Let's
change tenure codes so that
breaking the law is no longer
grounds for dismissing tenured
faculty. In time, perhaps everyone
associated with universities will

21

be able to feel protected from the
consequences of illegal actions...
Now that will be academic
freedom with a vengeance.

But I'm wrong, this is
different. As one enthusiast
asked, “Why don’t you do what'’s
morally right, regardless of what
the law says?”

A state legislator agreed: “No
one should be penalized for doing
the right thing”.

Others are clearer yet that it's
not a matter of right or wrong but
of power, “to make [Chancellor of
U.C.Berkeley Chang-Lin] Tien
more afraid of the students than
of the regents”4.

The Costs of Excellence

In the last issue of V.S. (#10, at
p.5) we commented on the giving
of fixed-sum cash-prizes to
academic departments pro-
nounced “exemplary” for some-
thing like advising (in one year’s
competition), attention to intro-
ductory subjects (in another year),
and so on.

Another cost of this program
was revealed on a letter we re-
ceived from a colleague: a de-
partment, having received such
an award, promptly had its sta-
tionary re-designed to include as
part of the letterhead

A University
Exemplary
Department

Question: Will that designation
on the letterhead remain there
year after year irrespective of how
non-exemplary the department
might become in the future?

& FoLLow-Ups

compiled by the editor

After all, faculty need to be
carefully evaluated annually, be-
cause — as is well known to legis-
lators and administrators, if to no-
one else — a star one year may be
unsatisfactory the next, as well as
vice versa.

o e e

Excellence costs a lot
adminis tratively, too.
(What does not?) Va. Tech prides
itself on having no remedial

courses, but it does have a Center
for Academic Enrichment and

Excellence that employs such
people as a Coordinator of
Reading and Academic

Assistances.

And the Student Success Pro-
gram introduced in the last V.S.
(#10, pp.5-6,13) is getting off to a
flying start by hiring a Coordina-
tor at a salary of $30,000-
$35,0008. As one department head
pointed out, were it not ear-
marked for paper-shuffling that
could pay for 12 courses taught by
instructors, who represent an old-
fashioned but still effective way of
improving “student success”.

Raising Money

Nutty ideas spread like wildfire,
especially among people who have
trouble thinking for themselves.
Applying a “business” approach to
colleges and schools is the
reductio ad absurdum down-side
or dark side of Reagonomics and
Thatcherism. In the UK:

Despite failing key parts of... ex-

ams... students have been given

degree certificates...
Critics say new funding systems,
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where money is taken back from
universities if students drop out,
have also made tutors reluctant to

fail students”

Who could have foreseen that?!
But any way of getting more
money or spending less money is
good, isn't it?
Schools have been given the go-
ahead to sell space for advertising
aimed at children on playground
and corridor walls...The govern-
ment has approved a commercial
enterprise which would pay schools

and colleges thousands of pounds?

What's in a Name?

The hard sciences is where we
turn for good answers and certain
guidance. So too with resistance:

We are pleased to announce that

the American Chemical Society

Scholars Program (formerly known

as Minority Scholars Program) is

ready to receive applications...
“Ahal”, the unwary reader might
conclude: the American Chemical
Society (ACS) has abandoned the
obnoxious practice of restricting
scholarships by race or ethnicity.

WRONG!

“To qualify, candidates must
be... African American, His-
panic/Latino, American Indian or
Alaskan Native”s.

Sniffing the breeze, bureau-
crats at ACS no doubt realized
they had better play down in pub-
lic these institutional “affirmat-
ive-action” projects that are based
directly on discriminating by race
or ethnicity; but they are not
about to stop actually doing it.

Reminds me of the time, just
arrived at a new university, that |
got a phone call inviting me to
donate to the “Student Financial
Aid Fund”. | asked for the criteria
for awarding aid from this fund: it

funds athletic scholarships...

ACS, like that university, no
doubt hopes no-one will look
beyond the dishonest, misleading,
new name of their program.

It's sad to see an apparently
similar attitude at the United
Negro College Fund. After
sterling work over many years, its
letterhead now reads

The College Fund/UNCF

A mind is a terrible thing to waste

AIDS

That the Establishment view of
AIDS cannot be correctl© is fur-
ther demonstrated by data from
the World Health Organization
and the Population Councilil: in-
fection rates peaked in the US
between 1990 and 1992 and lev-
eled off in Europe at about the
same time. There has not been
the explosion of the epidemic into
the general population predicted
on the basis of the received view
of a sexually transmitted disease
for which everyone is equally at
risk.

Big-Time Stupent-Athletics

The University Athletics Associa-
tion, in Division 111 of the NCAA,
had seven of its nine universities
in the U. S. News & World Report
top 30, “a performance exceeded
only by the Ilvy League, which
managed all eight of its mem-
bers™2. (The University Athletics
Association includes Brandeis,
Carnegie Mellon, Case Western
Reserve, Emory, Johns Hopkins,
New York, and Washington Uni-
versities and the Universities of
Chicago and Rochester.)

“Critics correctly point out
that ‘big time' athletics has led
many universities far astray from
some of their fundamental
purposes... the solution...lies in...
demanding that it [athletics] not
become the tail that wags the
dog... More than 80 per cent of
Division I-A athletics programs
operate in the red”3.

Endnotes:

1 See Do circumstance alter cases? Virginia
Scholar #6 (x 1995) p.16

2 “yva alters minority awards”, Roanoke
Times 11x96, pp. C1,4

3 Douglas Lederman, “Educators and
lawmakers in Texas seek new ways to help
minority students”, Chronicle of Higher
Education 22xi96, p.A27f

4 Peter Schmidt, “Political and legal
maneuvering follows California vote to ban
racial preferences”, Chronicle of Higher
Education 22xi96, p.A28

5 Advertisement, Spectrum (VPI&SU) 12xii96,
p.7

6 Advertisement, Spectrum (VPI&SU), 5xii96,
p.B7

7 Cathy Scott-Clark, “Students with 0% can
still get degree”, Sunday Times (UK) 7vii96,
NEWS7

8 “In Today’s Other Papers”, Sunday Times
(UK) 7vii96, NEWST.

The Seattle (WA) School Board is starting
a similar venture, according to 60 Minutes of
Sunday 9ii97

9 Membership Division, Scholars Program,
Dorothy P. Rodmann, letter dated 1xi96 with
enclosures

10 see book reviews in V.S. #7 (i 1996) & #8
(iv 1996)

11 Constance Holden, “Random Samples —
Scourge of Africa”, Science 274, 8xi96, p.923

12 «gjdelines”, Chronicle of Higher Education
25% 6, p.A45

13 william E. Kirwan (president, University of
Maryland at College Park), “Point of View —
Protecting college athletes from unscrupulous
agents”, Chronicle of Higher Education
20ix96, p.A60
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THE VIRGINIA ASSOCIATION OF SCHOLARS

believes that rational discourse is a necessary foundation of academic life
and of a democratic society. So we seek to foster and protect
— the free exchange of ideas;
— academic freedom: Lehrfreiheit and Lernfreiheit;
— the substance and integrity of scholarship and learning;
— respect for our intellectual heritage;
— rigorous standards of excellence in teaching, learning, and research;
— the evaluation of students strictly on the merit of their individual performance;
and we aim to
— create forums in which university life can be rationally discussed;
— provide informed comment on immediate and on perennial issues in higher education;
and we urge academic leaders to
— recognize learning and scholarship as the pre-eminent and primary purpose
for which colleges and universities exist;
— behave responsibly in pursuit of that purpose;
— practice honesty with the public, with students and parents, with faculty,
and with everyone else.
Further, we shall resist
— attempts to subsume academe under political goals;
— ideological corruption of teaching and scholarship;
— intimidation of students or faculty who voice unfashionable views;
— treatment of students, faculty, and others as ciphers or symbols of groups instead of
as individuals worthy of individual consideration.

The Virginia Association of Scholars is an affiliate of the National Association of Scholars. We

invite present and former faculty, administrators, independent scholars and present or former

graduate students to join

1. The National Association of Scholars, which includes a subscription to the quarterly Academic

Questions and automatic membership in the Virginia Association for those who reside or work in

the Commonwealth of Virginia:

National Association of Scholars, 575 Ewing Street, Princeton, NJ 08540; http://www.nas.org
(current dues are $38, graduate students and emeriti $20);

or

2. The Virginia Association of Scholars: President Michael 1. Krauss (mkrauss@vmsl1.gmu.edu)

School of Law, George Mason University, 3401 N. Fairfax Dr. Arlington, VA 22201

Board of Directors:
Robert A. Anthony; Henry H. Bauer; Wayne E. Boese;
Steven J. Eagle (Chairman); Michael I. Krauss
Allan B. Mandelstamm; Ted J. Smith, 111

Officers of the Association:

President: Michael I. Krauss
Vice-President: Wayne E. Boese
Secretary: Ted J. Smith, 111
Treasurer: Allan B. Mandelstamm
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